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1. Background
       Due to the advances of technology, communication and transportation particularly during the twentieth century, the term of globalization has become more prevalent. There is a growing perception that “the world is getting smaller” and “the world has become increasingly interconnected” and thus there is a limited distance between people of the world. 
       Despite the fact that there remains a big debate about the significance of globalization, current issues like: global environmental problems, hunger, global financial crisis and war on terrorism show that events in one side of the world have important widespread influence in another part. According to what have been mentioned before, we have started to ask ourselves what common values of Dialogue and Coexistence that should be adopted to live peacefully in today’s world. It is because of this global interconnection that cosmopolitanism (as global theory) has made highly influential contribution to the debate over social justice and equality between all citizens of the world.
       In its most basic form, cosmopolitanism suggests that we have moral obligations owed to all human being based on our humanity alone regardless of our talents, race or ethnicity, religion, political opinion, sexual preferences, social classes, wealth, and age and so forth. The human being therefore should be treated with dignity beyond the fact that they are Christians, Jews or Muslims or they are from the UK or Morocco. 

      This evokes the idea that individuals from different locations should seek to adopt the principles of diversity and knowledge of others which help to go from potential power struggle to mutual equal recognition and respect. As Appiah pointed out at the beginning of his book, it is an obligation to understand those with whom we share citizenship. He believed that there is much to learn from our differences and cosmopolitanism, according to Appiah, starts with conversation with people around the world (2007: xiii).
       In this regard, I believe that people are created from different nations and tribes for one reason: knowledge of others. Learning from other people’s point of view will help citizens of the world to learn how to have open and honest dialogue with each other. Under cosmopolitanism thinking, individual human beings need to be in the primary unit of moral concern. This is contrasted with communitarian and particularistic association, particularly the ideas of patriotism and nationalism. Additionally, cosmopolitans need to seek for the common values such as respect, civic duty, and equality.
       Within a cosmopolitan school system, our aim should be to improve the inclusion of international students. I think that cosmopolitanism is a valuable framework for education as long as we do not take extreme philosophy. The advantages of framing educational activities under cosmopolitan theory are numerous. Our children need to learn how to have open dialogue with children around the world. They need to learn not only from themselves, but also from other people’s point of view. We learn and grow not only from own experiences, but also from how others perceive us.
       This research on Cosmopolitanism is an effort to make the possibility of dialogue possible, and respect.  Everyone believes that their human ethnic groups are the right way or path. I think in order for people to get on then we must be more humble, meek, peaceful and empathetic of others. Furthermore, the study of cosmopolitanism should attract all citizens of the world to find solutions for learning how to live together peacefully.
        The general topic of cosmopolitanism is divided here into a number of points, beginning with a brief history of ‘cosmopolitanism’ starting from Greek and Roman cosmopolitanism and ending with contemporary cosmopolitanism, trying to display some modern cosmopolitan thinkers such as Immanuel Kant, John Rawls, Martha Nussbaum, Kwame Anthony Appiah, David Hansen and so on.
        The more specific idea of education will then be taken up in connection with questions about how education and cosmopolitanism are related. I will argue that cosmopolitanism encourages justice and ensures human rights to all citizens and therefore, students in different levels need to be taught about other countries through some significant disciplines such as a sense of history, Philosophy, religion, and art. Furthermore, they need to be aware of the problems happening in the world such as hunger, environmental concerns, and so forth. In this way, students will be prepared to be more interacted with others and take more responsibility and autonomy.
2. Approaching cosmopolitanism

       The term ‘cosmopolitan’ derives from a double Greek root: cosmos (Κόσµος) denoting the universe and polis (Πόλις) is denoting the city. Thus, in ancient Greece a kosmopolítes was simply means ‘citizen of the world’. The term has been used to indicate a wide variety of views that affirm both the significance and the value of the single community where all human beings linked together by a shared morality regardless of the state, region, group or city. 
       The notion of cosmopolitanism and sense of belonging are not new as has been stated in Martha Nussbaum’s book Cultivating Humanity. However, most contemporary cosmopolitans believe that the principle of cosmopolitanism was formulated by Stoic philosophers, at least to  Diogenes the  Cynic of the fourth century BC in his inspired statement ‘I am a citizen of the world [kosmopolitês]’ when he was asked where he came from. (Appiah, 2007: xii).  Diogenes the Cynic, thus, is the first known philosopher who has characterized himself as ‘a citizen of the world’. As Branham and Goulet-Cazé (1996: 24) state:
 “Diogenes preached ‘cosmopolitanism,’ declaring himself ‘without a city’ (polis), ‘without a home’ (a-oikos), and ‘citizen of the universe’ (kosmopolites)… Diogenes urged people to abstain from all political engagement that, like family or social obligations, might constitute an obstacle to individual freedom.”
       According to Cynic, the value of life came from nature, which encourages universal principles and rejects conventional position. This is contrasted with Roman and Greek culture. In the past, a person was identified by his city. Then, he would be counted for support in defending city for help as has been described in the writing of Plato and Aristotle. As David Melling noted in his book Understanding Plato, Plato believed that individual human beings are not self-sufficient, but they should work together and can meet other’s needs and contribute for common good to provide welfare for their polis (city) and thus the good person, according to Roman and Greek culture, was to serve their inhabitations, while serving strangers regarded as cheating (1987: 75).
       However, Diogenes and many other early philosophers such as Crate of Thebes (365-285BC) and Zeno of Citium (334-262 BC) found cosmopolitan inspiration and set an example of open-minded principle for all other human beings. Their character on cosmopolitanism guides for the value of the brotherhood of the humanity and the natural equality of all human beings. This cosmopolitan solidarity has created a new way for the world that encourages the culture of social diversity and sense of homogeneity for societies. 
       A theory of cosmopolitanism has been shaded by many notions that tend to have the same trends. By this, I mean the word ‘Multiculturalism’ and ‘Pluralism’. The aim of these concepts is to provide a sense of human universal solidarity and seeks for peaceful co-existence and mutual tolerance between people who belong to different religions and cultures.  
3. Islamic perspective on cosmopolitanism 
       The principle of cosmopolitanism has been promoted by Islam as other religions. From an Islamic perspective, there are many principles that should be shared universally. The essential principle of Islam is based on the concept of unity ‘Attawhid’, which connected to the oneness of humanity. As the concept of unity, there is one verse in the Quran that has been always quoted: 
“We have honored the children of Adam, and provided them with rides on land and in the sea. We provided for them good provisions, and we gave them greater advantages than many of our creatures.” (Al-Isra 17:70). 
       Therefore, Islam stresses the equal reality of dignity of human beings as God created man from a common source, avoiding any kinds of discrimination. Another principle is: the principle of feelings as God declared in one verse in the Quran: 
“And among His Signs is this that He created for you mates from among yourselves, that ye may dwell in tranquility with them, and He has put love and mercy between your (hearts): Verily in that are Signs for those who reflect”( al-Room 30:21).
        This is the first dimension of diversity which is based not only in the recognition of the other human beings, but also in the principle of feelings. Thus, the problem of toleration cannot be solved only on the principle, but there is something should be done with rules and feelings and respect. As Tariq Ramadan argues in his book The Quest for Meaning, the watchword of enlightenment philosophers is not enough. Tolerance, according to Ramadan, means to “suffer” or “to endure” the presence of others and this request “respect”. The toleration can “reduce the other to a mere presence” but “respect opens up to us the complexity of his being” (Armstrong, 2010).
       Another stage coming from the Quran is God’s will of his creation: 
 “Had God so willed, he would have made you a single community” (Al-Maidah 5:49).
The Quranic assertion-revelation here affirms to the Muslim believers that there are universally shared truth among human beings with different thoughts, religions, and diverse understandings. These principles of diversity seem to approach the core of traditional teaching of Buddhism, Hinduism, and Confucianism.
        Some scholars tend to interpret the variations here just in languages, or colors based on the one verse when the almighty God said:  “And one of His signs is the creation of the heavens and the earth and the diversity of your tongues and colors.”(Ar-Rum 30:22). However, the following thought-experiment will show that is not true due to the fact that many Quranic verses have attempted to encourage the meanings of religious pluralism and tolerance.
       I will begin by the end of the second Surah of the Quran when God mentioned that Muslims have no power to impose Non-Muslims to believe in Islam. But they should support religious tolerance and the idea of “no compulsion in religion.” This is so clear in the following verse from Quran which states that “There is no compulsion in religion” (Al-Bakarah 2:256).  Individuals are free to choose their own path, but they have to do so with full knowledge.
       Further support for this claim comes from Islamic traditions when it has considered Jewish and Christian communities as “the people of the book” and has given permission to Muslim men to marry from Jewish or Christian women. Therefore, it was easier for Muslim government to sign a contract with Christians and Jewish to live side by side in peaceful co-existence with them I will now defend this claim by mentioning, here, the saying of grandson of the prophet (Ali Zainul Abidin): 
“It is the right of the non-Muslims living in a Muslim country that you should accept what Allah has accepted from them and fulfil the responsibilities which Allah has accorded them… And there must be a barrier keeping you from doing any injustice to them, from depriving them of the protection of Allah, and from flaunting the commitments of Allah and His Messenger concerning them.  Because we have been told that the Holy Prophet said, ‘Whosoever does injustice to a protected non-Muslim, I will be his enemy (on the Day of Judgement)” (1989:36).
        The equality of human beings and tolerance among different religions did not almost exist in the pre-Islamic Egyptian, Roman and Greek societies when slavery and discrimination were the most prevalent practice. Aristotle believed that there was not equality when we born as some people become masters because they have wisdom while others become slaves. In his book, The Republic, Plato affirmed this idea when he argued that a just state must be ruled by philosopher guardians who have the superior brain power and intellectual capacity in order to ensure balance and maintain justice. He writes: 
“The society we have described can never grow into a reality or see the light of day, or there will be no end to the troubles of state, or indeed, my dear Glaucon, of humanity itself, till philosophers become kings in the world”( Plato, 1978: 263). 

       Both Aristotle and Plato were suspicious of cosmopolitanism and democracy. They could represent opinions of ignorance.The main reason of this creation is crating the world of justice by knowing others and giving them respect. This has been made clear in Surah al Hujurat when God said: 
“O mankind, we have created you from a male and a female, and made you into races and tribes, so that you may identify one another. Surely the noblest of you, in Allah‘s sight, is the one who is most pious of you. Surely Allah is All-Knowing, All-Aware” (49:13).
4. Versions of cosmopolitanism
       The idea of universality has attracted a plethora of views and definitions in different ways.  Some cosmopolitan thinkers like Immanuel Kant and John Rawls focus on worldwide distributive justice and prioritize a regime of international institutions that ensure human rights, economic justice and global peace, while others such as Martha Nussbaum, Anthony Kwame Appiah, David Hansen, as well as Tariq Ramadan focus on universal moral norms or relationships and prioritize cosmopolitan education.
  4.1 Kant, Rawls and Cosmopolitanism
       After having discussed the philosophical roots of the ancient Greek philosophers, the concept of cosmopolitanism has survived for centuries. The attention is turned to modern cosmopolitan philosophers and particularly in Kant and Rawls’s sense of cosmopolitanism. Kant is widely considered as one of the greatest thinkers of international relations and his famous writing; Toward Perpetual Peace is regarded as an inspiring thinking that ensures global peace and dignity. As for Rawls, he is considered as one of the most significant political and moral philosophers whose work in A Theory of Justice and The Law of the People is strongly influenced by Kant’s moral philosophy. The following part will attempt to highlight the main points of both Rawls and Kant’s theories of cosmopolitanism in further details.
4.1.1   Cosmopolitanism and Peace in Kant’s writing on ‘Perpetual Peace’
       Over Two hundred years ago, Kant published one of his most famous essays, To Perpetual Peace in which he designed aspiring program in advancement of global dignity. He often uses the term “cosmopolitanism” through his political writings. Kant’s approach on cosmopolitan purpose has been influenced by the ancient Greek particularly Roman Stoicism where the idea of universality received its first philosophical development which was mentioned earlier in ‘Approaching Cosmopolitanism’. Despite the fact that Kant discussed briefly stoic ideas on cosmopolitanism, it seems that he has been shaped by them.

       Kant’s definition of cosmopolitanism stood as “the matrix within which all the original capacities of the human race may develop”. He affirmed the “idea for a universal history with a cosmopolitan purpose", warning against the "splendid misery" of local cultures. Then, he proposed an aspired solution which states that “The greatest problem for the human species, the solution of which nature compels him to seek, is that of attaining a civil society which can administer justice universally” (L Afrasiabi, 2011).
       These passages suggest that there are two important distinctions in Kant’s definition of cosmopolitanism. The first distinction implicates the understanding of the elements involved in creating a matrix of cosmopolitanism law which safeguards the cosmopolitan version as a universal justice, a global civil society and moral duties assigned to human capacities. The second distinction suggests that nature obliges us to govern for universal justice and that human capacities can only be developed under a condition of universal hospitalities.   

       Kant's cosmopolitan version leads him to the idea of federation as a regulative ideal that all moral values are based on: “Act only according to that maxim whereby you can at the same time will that it should become a universal law.” Individuals should act in a way that they expect others to act. Everyone needs to do the allowable things according to general rules in order to be a “universal law”. Therefore, he imagined cosmopolitan rights as “The right of hospitality” which belongs to the human race in common (Kant, 1795/2009).  Kant’s theory of cosmopolitanism can be seen as the Universal Declaration of Human Rights that ensures rights for both states and individuals, where individuals belong to “citizens of the earth” instead of citizens of particular states. 

       Kant’s moral philosophy has been fascinated by many cosmopolitan scholars. Based on his moral philosophy, a number of influential thinkers such as Rawl have used cosmopolitan aspects as a fundamental basis for global ethics and democratic procedures.  
4. 1.2 Rawls’s Sense of Cosmopolitanism
       One of the most significant contemporary philosophers in the twentieth century is John Rawls who is widely recognized as one of the greatest Kantian political and moral philosophers. He attempted to support the Kantian approach that universality is necessary to any possible moral philosophy. Rawls wrote “The Law of People (LP)” and “A Theory of Justice (TJ)” which have made highly influential contribution to the debate over international justice and equality.
      In his book “The Law of People” Rawls aimed to ensure basic rights through law for all individuals, such as Kant’s political philosophy. Rawls’s (LP) was taking from Kant’s “foedus pacificum” as he states: “my presentation of The Law of People is greatly indebted to Kant’s idea of the foedus pacificum and to so much in his thought” (Rawls, 1999:86-87). Similarly, as Kant discussed justice and international right, Rawls began to focus his attention on the problem of how to reduce the occurrence of war while ensuring the basic rights for human beings according to law and protecting political institutions.

       Rawls tackled the question of justice between societies or the ‘society of people’ rather than ‘Domestic society’ (Reidy, 2007:2). These societies would form an association of well ordered people who follow the principles and norms of the law of people in their shared relations. Rawls also accepted that there might be more than one law of people which may settle controversies about which rights to regard as human rights (Bernstein, 2009).
       It is argued that Rawls did not address the idea of international justice in great details in his book “LP” as his discussion was extremely brief. The most developed discussions of the political conception of justice appeared in his book “A the Theory of Justice” where he called for worldwide distributive justice. The emphasis of his theory based on hypothetical nature of “the original position”. So that, people are unsure of which position they are going to hold in their future lives behind a “veil of ignorance”, in which all personal interests and allegiances are forgotten (Rawls, 1999:11).  Rawls imagined that we all find ourselves behind a “veil of ignorance”. Behind this veil we do not know what position we are going to hold in our future lives. Nobody knows anything about one selves like; sex, talents, ethnicity, religion, political opinion, sexual preferences, social classes, wealth, and age. No one has any basic knowledge about his own society; its history, economy and so forth. Consequently, we would ensure that if we should have the misfortune, the system would protect us “We are obliged to play safely and to ensure that no one group is disadvantaged in order to give advantage to another” (Dupré, 2007:182). 
       Therefore, Rawls proposed an approach to global justice through two principles. These principles concern “the equal basic liberties” and “the difference principle”. The former indicates that the individuals should have access to the basic liberties such as the freedom of speech, the freedom of thought and the right of holding the political offices compatible with the freedom for all. The latter has two parts; the fair equality of opportunity and the benefit of the least advantaged of members of society.
        Although Rawls and Kant’s overall theoretical projects have been criticized for being ambiguous or insufficient as a reconstruction of modern international law or as international justice, I believe that their theories are more demanding, more compelling and generally respect the safety of just societies and well ordered people.
4.2 Educational Cosmopolitanism
       After having looked at the philosophical concepts of cosmopolitanism with ancient Greek philosophers, Immanuel Kant and John Rawls, this part will discuss the views of cosmopolitan education. The purpose of choosing education is that it can be seen as a vital institution for “transmission of a value system, behavioral norms and elements of culture as with the transmission of pure knowledge and skills” (Ramadan, 2010:127). Therefore, we should not deal with cosmopolitanism as just mere theoretical discussions but we should consider its practical impacts in our lives as well. It has been thought that there are connections between academic discussions and our daily lives as citizens of the world are trying to be more pluralistic and open minded. Consequently, educational cosmopolitan thinkers such as Martha Nussbaum, Anthony Kwame Appiah, David Hansen, as well as Tariq Ramadan have drawn inspiration from cosmopolitan education while encouraging a new way of life that teaches students tolerance, flexibility and the techniques of good communication and open dialogues with others. Their debates are based on global moral norms and prioritize a cosmopolitan education regardless of any political theories. There are a number of questions that need to be addressed here like; how do we learn from the lives of others? What are the contents and disciplines that students should be taught in our schools? The following section hence will try to give an answer to these questions through displaying the views of a number of educational cosmopolitan thinkers mentioned earlier.  
    4.2.1 Seeking educational conversation 
       The aim of education in liberal democracies is to educate individuals to become free, autonomous and responsible in their adult life. The meaning of autonomy and responsibility is not just respecting the autonomy of others, it requires students to be more interactive with others as well. In this respect, education has a central role in preparing students to be cosmopolitan citizens (Appiah 2007:65). In preparing individuals for this, Martha Nussbaum suggests that students need to learn to consider themselves as ‘citizens of the world’ as opposed to a simplistic patriotism. According to Nussbaum, this belief will help to reduce affiliations to local and cultural ancestry. Rather, she proposes that we identify ourselves as concentric circles that we develop, starting from the circle of the self, then family, local groups and other affiliations out to humanity. She states that : “Our task as citizens of the world will be to draw the circles somehow to the center…making all human beings more like our fellow city-dwellers…We may and should devote special attention to them in education. But we should also work to make all human beings part of our community of dialogue and concern, base our political deliberations on that interlocking commonality, and give the circle that defines our humanity special attention and respect” (Nussbaum, 1996).

       She notices that the advantage of cosmopolitan education is that American students can learn not only from others, but also they can learn more about themselves. For example, American students can learn that the two-parent nuclear family is "not a pervasive style of child-rearing in today's world” (1996). Nussbaum’s emphasis is on other cultures' values rather than local ones. I agree with Nussbaum’s desire that students should be taught about different cultures’ values.  However, I think it is unrealistic for Nussbaum to suppose that exposing students to several different cultures before they substantially understand their own values will benefit students more than being given a clear education in local values before exposing them to different cultures. My view is that individuals need to learn about their own values before they could learn about other different cultures. I believe this because it is very important for students to understand their own values before they can even learn about worldwide cultures and beliefs. Students who have a clear concept of the significance of their values are more likely to show interest in learning about foreign values. Moreover, students who learn about other cultures first are unlikely ever to come to appreciate their own.  In section 3 below, we will suggest that, for example, a strong education in Muslim values leads to greater understanding of other cultures, and not the opposite. In his book Cosmopolitanism: Ethics in a World of Strangers, Anthony Kwame Appiah also affirms this position when he argues for the need to combine a “commitment to humanity” with a “concern for difference” which is absent in Nussbaum’s argument. His version of cosmopolitanism is “universality plus difference” (2007: xvii).
       Appiah defends his argument which he calls ‘partial cosmopolitanism’ by explaining that there are some ideals which need to be universal and others that have to be local. Thus, he criticizes those who espouse ‘immoderate cosmopolitanism’ who deny the significance of national boundaries, borders and nation-states. Accordingly, he accepts the view that both universal and local values are important. The aim of cosmopolitanism, he writes, is to “…develop habits of co-existence: conversation in its older meaning, of living together, association as well as the contemporary sense of dialogue across boundaries. (2007: xvii)   

       Appiah believes that there is much to learn from our differences and cosmopolitanism starts with conversation with people around the world. According to Appiah, ethics is about a good life in a world characterized by diversity. Wacks (2009:594) discusses the following factors in Appiah’s argument for cosmopolitanism which have vital implications concerning education. These are: deep personal interest, intercultural contacts and openness to intercultural exchange. 

       Appiah’s approach to cosmopolitanism is based on a program of ‘cultural’ cosmopolitan education for world citizenship. A central theme in the world of today, according to Appiah is the respect of cultural diversity and learning about many cultures “…not because cultures matters in themselves, but because people matter, and culture matters to people” (Appiah, 2007: 107, 113). As a result, students can choose their schools within more homogenous cultural structure. Cosmopolitans are those who “identify with cultural expressions” of others and “have an interest in and understanding of cultures” (Wacks, 2009:594). These cultures include literature, science, music, technology, arts, fashion, cuisine and so forth. Culturally qualified people are those who know about these practices and have a “disposition to value them in their own merits” (Wacks, 2009: 595).  

        Educational philosopher David Hansen has offered a different way of “cultural cosmopolitan education” which involves learning to respond to “multicultural richness creativity” (Hansen, 2008). Cosmopolitanism encourages students “to receive and re-image creative possibilities in the multicultural situation (Wacks, 2009: 595), where many different ethnic groups live together. That is to say, cosmopolitanism is a desire to expand knowledge of local cultures and engage creatively with awareness of strangers. Students therefore need educational practice that prepares them for the global participation.  Both Hansen and Appiah see cosmopolitanism as something taking place from the ground. However, the latter may find different educational systems that give more options for students to choose different cultural roots more effective than schools which have the same programs. The broad coverage of many interests is more significant than many central interests. Therefore, he called for “intercultural exchange education”, which requires generous exchanging among students from different groups with a few central interests.  

       So as teaching students about other countries, what are the most significant disciplines that should be integrated into educational school curriculum? A Professor Tariq Ramadan finds out three significant disciplines that should be considered as the core of the curriculum of any intellect in order to improve their ‘distancing’ skills. He writes “every consciousness must acquire some knowledge of the principles and histories of spiritualities and religions, master some philosophical notions and have and elementary understanding of the arts and their evolution” (Ramadan 2010: 125). 
       This claim is found to be plausible because these three disciplines and also teaching about the world’s problems  enables individuals to make their independent decisions based on their own beliefs. Additionally, they prepare students to keep their spiritual, intellectual and aesthetic distance from themselves, the objects and judgments (Ramadan, 2010:131). 

       Spiritualities and religions are vitally important for students because they give the meaning of the most elementary actions in their life. Students also can understand various perspectives about spirituality and religion from a diversity of traditions. They can sometimes protect them from risk and fears. No matter individuals believe in certain religion or not, it is crucially important to have knowledge of basic faith principles of the various worlds’ spiritualities and religions that might be encountered in human service practice (James, at al., 1999: 193). We have no power to impose our religion to others “There is no compulsion in religion” (Al-Bakarah 2:256).  Individuals are free to choose their own path but we have to do so with full knowledge. If educational system curriculum states that students have the freedom to choose their own path when they have a lack of individual knowledge, then they are dishonest: “freedom in a state of ignorance is an illusion (Ramadan, 2010: 125).  

       Philosophy in the other area provides students with the tools they need critically to examine their true essence in life as well as the world where they live. It helps students to take more responsibility for understanding and evaluating ideas in careful ways. Ramadan writes 

‘Studying philosophy should be a lesson in detachment and humility that teaches individuals to suspend their judgment. Arrogant philosophies that ‘know’ the ultimate truth and judge or despise the truths of others are not philosophies: they are ideologies.  We should all benefit from observing a philosopher just before he teaches his conclusions and certainties: the intellectual exercise consists in recalling that philosophy is indeed a quest in the course of which we put forward a series of hypotheses and postulates ‘(Ramadan, 2010:125). 

Consequently, there are a number of aims of studying philosophy like teaching students to think critically based on structure balanced arguments, discovering the nature of truth and knowledge and finally understanding various religions and cultures. 

       Arts have a major role in our life. They are a wonderful creative outlet for students. Obama’s art education states that, “…we should encourage the ability to think creatively that comes from a meaningful arts education” (Varner, 2010). Consequently, art encourages students to explore the ways of beauty which imports meanings and aesthetics. As Socrates believes that “there was a continuum- or generic unity between the physical beauty of body and the metaphysical beauty of essences and ideas.  In the saying of the prophet, “God is beautiful and loves beauty” There is a clear relationship between love and beauty. We love something because we find it beautiful. Beauty attracts while ugliness repels. 

       Students have to be taught not only about the rest of the world, they need however, to learn about the problems taking place in the world such as hungers, pollution, global financial crisis and war on terrorism and so on. Learning and discussing about world’s problems in classrooms enables students to become more informed and more active citizens.
       To sum up, integrating the three disciplines; philosophy, religion and art into educational system curriculum and teaching world’s problems is more likely to make a balance for students’ heart, mind and imagination. Accordingly, students will be trained to see better, hear better, smell better, taste better and touch better. In this sense, students will be prepared to be more informed, interacted with others and take more responsibility and autonomy. 

5. Concluding Remarks

       In the current context of globalization, cosmopolitanism as global interconnection has made highly influential contribution to the debate over social justice and equality between all citizens of the world. Therefore, this essay has drawn attention to the main aspects of notion of cosmopolitanism, which represent an important challenge to some significant assumptions about the principle of diversity and knowledge of others. 
       In the first part of the article, I tried to approach historically a theory of cosmopolitanism through Greek and Roman cosmopolitanism, particularly with Stoic philosophers, at least to Diogenes the Cynic in his inspired statement “I am a citizen of the world”. As the way of life in Roman and Greek culture, a person was identified by his city, in which he has to serve its inhabitations, while a cosmopolitan was seen as a stranger. As an ideal, cosmopolitanism suggests that people across communities should be seen as members of the same society. These meanings have been shaded by many theories such as “multiculturalism” and “pluralism”, which tend to have the same trends by providing a sense of human universal solidarity and seeking for peaceful co-existence and mutual tolerance between people of different religions and cultures. These ideas of universality have been promoted by almost all religions and attracted a plethora of views and definitions in different ways.  Some focus on worldwide distributive justice and prioritize a regime of international institutions that ensure human rights, economic justice and global peace, while others on universal moral norms or relationships and prioritize cosmopolitan education. The second part therefore, focused on the origins of contemporary cosmopolitanism thought starting from Kant in his “universal law”, which can be seen as the Universal Declaration of Human Rights that ensure rights for both states and individuals, where individuals belong to “citizens of the earth” instead of citizens of particular states and John Rawls, who called for worldwide distributive justice.
       Cosmopolitanism is seen as a valuable framework for education as long as it does not take   extreme philosophy. There are many facets of cosmopolitanism which are good, grounded, and respecting others under differences as well as endorsing more obligation to humanity. The third part, thus, discussed views of cosmopolitans, who believed that education is one of the most important sectors within any welfare-state over local political loyalties. Among those views, were Martha Nussbaum who argued for a liberal education of the global citizen and Appiah’s approach towards cosmopolitanism that was based on a program of ‘cultural’ cosmopolitan education for the world citizenship, while cosmopolitan education for Hansen involves learning to respond to “multicultural richness creativity”. These theories lead to find answers to the question: what are disciplines that need to be taught in our school curriculum? Nussbaum believed that students need to be aware of other countries beyond their borders “their history, their problems and comparative success” (1996).  Additionally, they should be taught about the problems taking place in the world.  Tariq Ramadan finds out three significant disciplines that should be on the core of curriculum of every intellect in order to improve students’ ‘distancing’ skills. These disciplines are stated as following “some knowledge of the principles and histories of spiritualities and religions, master some philosophical notions and have and elementary understanding of the arts and their evolution” (Ramadan 2010:125). Integrating these three disciplines into educational system curriculum, from my stand point, is more likely to make a balance for students’ heart, mind and imagination. In this sense, students will be prepared to be more interacted with others and take more responsibility and autonomy. 
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